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Curriculum Intent:  

At Hadley Wood, it is our intent to inspire our children’s love of literature by developing their skills in order to become thoughtful readers and 

creative writers. Our mission is to enable children to immerse themselves fully into a text. They will broaden their speech and language, widen 

their vocabulary and further their understanding of the different text types. Every child has the potential to be creative writers and confident 

readers. Through our English curriculum we want all children to be able to embrace literature in its many forms, taking inspiration through a 

range of stimulus including; literature from texts/books, videos and real-life experiences.  

Our curriculum aims are:  
 To encourage our pupils to become better speakers, independent listeners, readers, writers and thinkers 

 Engage pupils in a way that supports them with talking through their ideas and refining their spoken and written language. 

 Support our pupils by enabling them to internalise genres and unpick writing both as a reader and a writer before creating their own 

ambitious versions of texts.  

 

 
 
A focus on vocabulary and oracy enables children to imitate the key language they need for a particular writing genre before they try reading 
and analysing it. We understand that writing is more than spoken words written down; it requires control of language in ways that differ from 
speech and must be explicitly taught. Both composition and transcription are necessary for proficient writing.  
 
Through fun activities that help them rehearse the tune of the language they need, followed by shared writing to show them how to craft their 
writing, children are helped to write in the same style. Writing involves transcription (spelling and handwriting) and composition (articulating 
ideas and structuring them in speech, before writing them down). Therefore, we support pupils to develop capacity in their working memory to 
plan, compose and review effectively. This requires transcription skills to be secure, which we secure through discrete handwriting and spelling 
lessons. 
 

Foundational Skills 

At Hadley Wood Primary School, we are committed to ensuring that all children develop strong foundational knowledge and skills that support 
long-term success in writing. Our approach focuses on correct use of pencil grip (using the tripod grip), oral composition, handwriting, and 
spelling. 



Explicit handwriting instruction begins at the start of Reception, with each child working closely with the class teacher or teaching assistant to 
develop correct pencil grip and letter formation. This runs alongside daily RWI phonics and continues throughout Reception and beyond. We 
provide carefully planned opportunities for pupils to practise handwriting and spelling, write dictated sentences, and develop oral composition. 
Teachers adapt learning promptly to address misconceptions and offer early support to those who need additional help. 

In Reception and Year 1, children are further supported through the RWI “Hold a Sentence” approach. As their confidence grows, this 
progresses to writing dictated sentences and paragraphs throughout their time at school. 

Writing Cycle 

Over a writing cycle children will have the opportunity to explore a high-quality written model of the outcome expected and the features of a 
genre, they will then develop grammar and vocabulary needed to create their own written piece.  

The children will be explicitly taught how to use the grammar and language needed for the written piece through clear teacher modelling, class 
and individual feedback and opportunities for redrafting and editing their own work. 

Our writing curriculum is a cumulative approach that is built upon each year from Reception to Year 6. The teaching follows an underlying 
structure that is adapted to meet the needs of each year group. The three stages are as follows: 
 

1) Imitation – the children learn a from text and the language they need 
2) Innovation – the children adapt the model text with ideas of their own 
3) Independent application – the children create their own text using the language and skills that the model taught them. 

 
Example Writing Cycle: 

Steps of the Writing Cycle  

Step 1: Hook the children into a new unit of writing and promote excitement.  
Look at the structure of a text through a high-quality example of the text type. 

Step 2: Appropriate grammar and punctuation explicit to the example text is introduced. 

Step 3: The children will have a lesson/s focused on oracy or drama 

Step 4: Innovation – the children adapt the model text with ideas of their own and plan their 
own version of the text 

Step 5: The children will write their own text 

Step 6: The children will complete an edit and redraft of the genre/piece 



Step 7: Independent Application - the children create their own text using the language and 
skills that the model taught them. 

Step 8: The children will complete an edit/redraft of the genre/piece 

The writing cycle takes place over a number of weeks with teachers adapting the teaching and learning to suit the needs of their class. The 

length of the cycle may be adapted for certain text types or based on the needs of the children e.g. in Year 6 the children will need more 

independent writing opportunities for moderation purposes. 

 

What you will see in our Writing lessons:  
 

1 In each lesson the learning objective is designed so that children have a powerful understanding of the skills and understanding they are 

developing in the lesson. Success Criteria define the features of the learning objective in the context of the activity so that children can 

identify what they are aiming for and how well they are doing. 

2 Learning is effectively sequenced by sharing prior learning ‘Flashbacks or Blast Offs’ at the start of each lesson/topic/new concept. In a 

writing lesson this may link to a spelling rule or grammar concept. We recognise that children are more likely to retain new learning if it 

connected to prior understanding. Building blocks help pupils of all levels to connect new learning with existing concepts and promote 

independence. 

3 Teachers utilise a range of strategies drawn from the Walkthru principles developed by Tom Sherrington including: Think, Pair, Share, 

Quizzing, Cold Calling, No Opt Out opportunities or quizzing to engage pupils and draw links between prior and new learning. 

Different levels of challenge help to ensure our children have high aspirations of themselves and strive to be the best they can be. 

4. Teachers skilfully use the 'Deliberate Mistake' approach to learning to build pupil resilience to failure alongside their ability to work 

independently to problem solve. This embeds the concept that making mistakes is integral to the learning process. 

 

How we plan Writing at Hadley Wood: 
 
Teachers create and adapt plans based on the needs of their classes and AfL. They are able to access a range of sources for 
planning writing lessons, including core texts, excerpts from books, videos and use of LiteracyShed+. There is no prescribed format 



for planning, but it must follow the steps of the Writing Cycle (as detailed above) and all resources and PowerPoints must be 
uploaded onto O365.    
 
Writing Genre Maps for each year group have been created using knowledge of the pupils within the class to ensure the there is a 
cumulative approach to writing from reception to Year 6. However, these may be adapted based on the needs of the pupils and 
their interests. 
 

When marking the previous piece of work, class teachers will form whole class targets that they will focus on during this unit. Class teachers 

will make a note of any key skills for emergent writers and key skills to extend more confident writers. This is used to support with pupil 

conferencing. The class teacher shares targets with the children and showcase these on the Working Walls.  

 
Throughout the unit of work, teachers will use AfL to adapt teaching and learning and focus on the skills that need developing. 

 
How we teach Writing at Hadley Wood:  
The Imitation Stage 
 
Hook – In EYFS and Key Stage 1 the teaching begins with some sort of creative ‘hook’ which engages the pupils, often with a sense of 
enjoyment, audience and purpose.  This is where the children are introduced to the genre in a fun and exciting way.  
 
Examples of this could be:  

 KS1- Stories- props from stories (porridge, capes, maps, masks, bricks, sticks etc. Who could have left this behind?) to bring the story 

to life.  

The function of the hook is to engage the children in the topic/give them a purpose/ audience for writing.  Other ideas include: Finding extracts 
of a diary, writing a letter to a real person (MP, author, Headteacher etc.), an engaging video (Literacy shed/YouTube), story boxes with key 
objects from the story, publishing the work online... anything that sparks imagination.  
 
During this stage of the cycle, the pupils (KS1 and KS2) are introduced to a high-quality example of the text type and explore its structure, to 
enable them to understand what the expectation of this piece of writing is. This is called a WAGOLL (What a good one looks like). During this 
time the children will have an explicit grammar or punctuation lesson, based on one of their whole class targets, which is also a focus 
within the model text. This will form one of the whole class targets, which is shared with the class. 
 
 



Drama and Role Play  
This can be used to provide children with the opportunity to act out the texts and to develop a deeper understanding of the genre.  Activities 
could include:  
 

 Hot seating 

 Freeze frame 

 The teacher, or another adult, in a role 

 Improvising in pairs 

 Working in groups to devise a scene in a familiar genre, e.g. TV news item or documentary 

 
For children to internalise a text they need to be able to read it and recite it off by heart. A text map sums up the overall flow of the text. It is 
important that the text maps are not too busy and over-detailed as it makes it harder to read.  

  
  

 KS1- text mapping of whole texts learning them with actions (this continues until Y2 end of the autumn term) 

 KS2- children do not learn text maps, but instead spend time focussing on key phrases and language structures within the exploration 

of their WAGOLL. NB: If a class in KS2 or SEND pupil would benefit from a text map, then this is encouraged as part of adaptive 

teaching.  

 



Once pupils are confident with the WAGOLL, they then read for vocabulary and comprehension, before being analysed for the basic text 
(boxing up) and language patterns, as well as writing techniques or toolkits. Where relevant, Short-burst writing is used to practise key focuses 
such as description, persuasion or scientific explanation. 
 
The Innovation Stage 
Once pupils are familiar with the model text, then the teacher leads them into creating their own versions. A new subject is presented and the 
teacher leads students through planning. With younger pupils, this is based on changing the basic map and retelling new versions (this may be 
done pictorally, on a boxed up planner or using another format that suits the needs of the cohort).  
 
Key Stage 2 pupils use boxed-up planners and the teacher demonstrates how to create simple plans and orally develop ideas prior to writing. 
Shared and guided writing is then used to stage writing over a number of days so that students are writing texts bit by bit, concentrating on 
bringing all the elements together, writing effectively and accurately.  
 
During the innovation stage the children start to have a little bit of freedom with their writing.  
 

 All boxed up work and text map displayed on working wall  

 Plan a new stimuli to put their new skills to the test.  

 Teacher is still supporting and guiding  

 Assessed against the 3 class targets 

 

Innovation Stage sequence of lessons:   

 

Day 1 - Planning Revisit the model text, as needed. Toolkits should be on display as well as any writing reminders drawn out from 
previous discussion. As a class, use this to 'innovate' a new version of the text only making a few changes or 
embellishing from the original. The children may use a range of planning formats to create their own innovations- 
this can be in the form of a story mountain or boxed up planner. Depending on the children's need they may want 
to draw a new text map- they can in pairs rehearse their new story. 

Day 2/3/4 - Writing 
(this may be shorter 
or longer as needed) 
 

Model how to put the innovated boxed-up plan/story mountain/text map into a written text. This can be a mixture 
of modelled and shared writing. Demonstrating how to regularly read your work aloud to see if it works is important 
here. Refer to the original to check for useful language features.  
 
It can be beneficial to write a paragraph at a time- then allow the children time to create their own innovations of 
that section using their plans.  



 
The modelled/shared writing part of the innovation stage can be done over a series of lessons with opportunities for 
independent writing, pupil conferencing and peer assessment interwoven.  
 

Day 5 – Editing and 
redrafting 

The children will be skilfully taught how to edit and redraft using a green pen. This process will be explicitly 
modelled and scaffolds that are age and stage appropriate will be used. 
 
In Key Stage 1 this may be individual words or sentences to begin with. For example: In Year 1 sentences with 
missing capital letters or “red words” misspelt, might be printed onto a sheet for children to correct. In KS1 children 
will use the RWI style of “edit a sentence” to support them. 
 
In Key Stage 2 children will be taught how to redraft and redraft sections on an editing overlay. 

 

 
Independent Application Stage 
 
The final stage is independent application. This is when children get to show case the skills and knowledge that they have learnt during the 
unit.   
 
This is the third phase, which is when students apply independently what has been taught and practised. Before this happens, the teacher may 
decide to give further input and rehearsal. Students are guided through planning, drafting and revising their work independently. It is essential 
to provide a rich starting point that taps into what students know and what matters so that their writing is purposeful. Writing may be staged 
over a number of days and there may be time for several independent pieces to be written. With non-fiction, students should apply what they 
have been taught across the curriculum.  
 
Year 1 and Year 2 may not be ready to completely move away from the model text for the independent application stage yet, but as they 
develop in confidence, the teacher may wish to provide an opportunity for this. 
 
 
Key questions to ask:  
 

 Does the writing fulfil its brief with the level of composition and effect?  

 Does it tell the reader what happened in an engaging, interesting and amusing way?  



 

During the independent application stage, this is the final written piece in this unit. The expectation is that a deep mark takes place with 
editing and redrafting opportunities.   
 
Purpose of independent application:  

 Children given the opportunity to show case skills  

 Children given the time to put their personal and whole class targets into practise  

 Assess the learning journey and anything that may need to be addressed in the next unit  

 Children to see their learning journey and assess against the cold task (Evaluate)  

 Children to edit necessary sections due to feedback from teacher (KS1 could be a sentence)  

 

Independent Application sequence of lessons:  

 

Day 1 - Planning - Plan using the same writing genre but a different topic- you may want to use a picture or video as a stimulus or an 
idea from your book study/class text.  This could be discussed as a class and planning will be explicitly modelled. 
In KS1- this could be changing the villain in a fairy tale from a witch to a troll and the main character from a child to 
an animal.   

Day 2/3 (this may 
take longer depending 
on the genre) 
 

Modelled/shared writing using your boxed up planner final chance to highlight any misconceptions.  
 
Children use their boxed-up texts to write their independent piece. Encourage them to pause and reflect 
(independent or peer) after each paragraph. They could have a tickable checklist/toolkit based on the one created 
in the imitation stage and a personal target.  
 
 

Day 4 The children will be skilfully taught how to edit and redraft using a green pen. This process will be explicitly 
modelled and scaffolds that are age and stage appropriate will be used. 
 
In Key Stage 1 this may be individual words or sentences to begin with. For example: In Year 1 sentences with 
missing capital letters or “red words” misspelt, might be printed onto a sheet for children to correct. In KS1 children 
will use the RWI style of “edit a sentence” to support them. 
 
In Key Stage 2 children will be taught how to redraft and redraft sections on an editing overlay. 
 



 

 

Writing Genre Map Example 

Please note that these are for illustrative purposes only and may be adapted according to the interests and needs of the children. 

 



 



 



 

 


